Abstract-Reading instruction in the early classes no longer focuses on the ability to read early. Curriculum analysis shows that students in the second grade of elementary school are required to be able to understand the text. There is also reading skill that students must master which is reading literal comprehension. The ability of students to read is one of the important factors of academic achievement because the reading materials are presented in written text. Students with learning difficulties have difficulty in understanding the reading material as it can be seen from the students' ability to re-convey the textbased on the questions given. One of the factors that influence students ' ability to read is the learning technique applied by the teacher. The teacher realizes that students have difficulties in understanding the text; in fact, the learning techniques applied by the teacher are not based on children's needs. This study aimed to describe the conditions of learning of reading literal comprehension by students with learning difficulties in elementary school. The method used in this study was qualitative using case study. The data analysis was carried out descriptively. The results of this study are the lack of knowledge and awareness of teachers about the importance of learning techniques based on student needs.
I. INTRODUCTION
Indonesian language subject plays a role in fostering communication skills and mastery of science [1] . One of the abilities taught in this subject is reading, which is an interactive process in which the reader builds a representation of a text using an effective reading strategy [2] .
Based on the analysis of Indonesian Language curriculum, the focus of reading in the second grade of elementary school is reading literal comprehension, namely reading skills that focus on understanding the facts or descriptions explicitly contained in the text [3] . Reading literal comprehension is determined by the ability of students to identify words correctly and understand the combination of words arranged in sentence form [4] . The literal comprehension reading component consists of context (the overall meaning of the text based on existing facts), facts (core information contained in the reading), and sequence (the chronological process of events) [5] .
Based on the identification that has been carried out, there were elementary second-grade students who had difficulty in reading literal comprehension. Lack of understanding of students was seen when they re-wrote the text content based on the questions' given. This condition affects the capability of students to keep pace with the learning process which also gives an impact to the learning outcomes because the learning resources used in schools tend to be presented in written text, that require students to be able to understand the text. Students with learning difficulties need different educational treatment from their classmates, so reading instruction must be arranged in accordance with children's needs. Success in reading comprehension is influenced by several factors; the teacher, the students, the learning environment, and internal conditions of students [6] . The teacher acts as a planner, implementer, and manager, as well as an evaluator of learning activities [7] . This shows that the teacher has a role in regulating the learning environment, and in deciding the methods used to increase literal comprehension of reading ability of students with learning difficulties. Based on the role of the teacher, this study aimed to describe the implementation of learning to read literal comprehension in three elementary schools in the city of Bandung.
Research relevant to the problem in this article has been carried out by reference [8] regarding the role of teachers in Indonesian Language learning activities for third grade students with learning difficulties in the Gadingan KulonProgo elementary school. The results showed that teachers were less able to carry out their roles as informants, administrators, motivators, innovators, directors, facilitators, and evaluators in serving learning needs for students with specific learning difficulties [8] . The difference in this study with previous research lies on the number of research locations and research devoted to the implementation of a literal comprehension of reading instruction.
II. METHOD
The approach used in this study was qualitative using case study, which is a strategy that aims to reveal "why" and "how" an event that is happening in a real-life context [9] . The location of the study was conducted at three elementary schools in Bandung with students who had difficulty in learning to read literal comprehension at those schools. Subjects in this study were seven children who were identified as having difficulty reading literal comprehension.
Data collection techniques were carried out through interviews, observation, and documentation. The interview process was administered in a structured manner by preparing the interview guidelines in advance [10] so that the data collected became more accurate. In the observations, the researcher only acted as an observer (not actively involved in research) [11] . Documentation was done through field notes, photos, audio recordings and videos about the implementation of learning in three elementary schools. Data testing was done through triangulation of sources by comparing the results of interviews with the contents of a document that was related, comparing the situation/perspective of a person with various opinions, and comparing observational data with interview results [12] . The data then were analyzed descriptively by describing a phenomenon in the form of characteristic activities, changes, similarity relationships, and differences in phenomena with one another [13] .
III. RESULT AND DISCUSSION
Teachers at three elementary schools in Bandung realized that students with learning difficulties experience problems in reading comprehension which was based on students' learning outcomes in answering questions based on the content of the text.
Based on observations and interviews that have been carried out, the condition of reading comprehension learning in three elementary schools can be divided into three aspects, namely the teacher's knowledge of the actual condition of literal comprehension, the reading ability of students with learning difficulties, and the implementation of learning.
Knowledge of the actual condition of literal comprehension reading ability on students with learning difficulties is lack because the teacher only sees the lack of students' knowledge based on the ability to answer questions. The term "assessment" is a new thing that is known so that the teacher does not know that assessment is a process to know the potential, shortcomings, and needs of children in reading.
Reading activity was done through simultaneous reading and individual reading based on the text available in secondgrade thematic books. The methods used by the teacher in teaching were lectures and assignments. The lecture method was used by the teacher if the text contained concepts and required students to understand the material being taught. One of the materials was understanding the question mark in the question sentence. This material requires the student to be able to understand various forms of question words (what, who, where, when, why, and how) and their functions and understanding the sentence of the question through the use of question marks. The assignment method was done by the teacher to instruct students to work on a number of tasks contained in the book based on the text and material that have been read and taught.
During reading instruction, teachers did not provide opportunities for students who had difficulty in learning to be actively involved in the learning process, for example by giving students the opportunity to express their experiences related to the material being taught. Teachers tended to require students to master the same indicators as their classmates so that when students had difficulty learning to do the tasks' given, students could not complete the task properly.
Lack of understanding of students in reading also affected group learning activities. Other students knew that students with learning difficulties had different abilities so that in group activities there were many students who refused to invite students with learning difficulties. The teacher then placed students with learning difficulties into groups with fewer quotas of members. Group learning made students more confident when compared to do assignments individually, but it still seemed that mastery of tasks that were possessed by students with learning difficulties were different as other students.
The teacher realized that at certain times other students showed a lack of acceptance of the existence of students with learning difficulties, but sometimes the teacher did not encourage or simply convey the students to be more active in learning by taking private so their abilities were not left behind by other students. Learning treatments in the three schools were different; the teacher at one school showed concern by helping students who had learning difficulties to read the text so that they were able to complete the assignment. In the other two schools, teachers tended to ignore the existence and learning needs of those students so that each teacher gave same task instructions with other students. As a result, students with learning difficulties tended to be unable to complete the answers properly and the teacher gave a reprimand for students' inability.
The skills of teachers in teaching the material to other students were enchant, but the teacher did not apply the right learning treatment so that the existence and learning needs of students with learning difficulties became neglected. The lack of teachers' awareness of the needs of students with learning difficulties is due to the lack of teacher's knowledge of the students' condition and learning treatments that must be based on the needs of each student.
Teachers in one school revealed that improving children's abilities cannot rely on teachers only, but parents must also be involved to improve children's ability to read. Differentiation of learning will affect the social situation in the classroom because if a student is given minimum completeness criteria or different teaching material, it will make other students feel differentiated.
Teacher abilities tend to be limited to the general field, so it is assumed that teachers have difficulties in applying learning that is appropriate to the needs of students. This was also found in three elementary schools in Bandung that teachers have less
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knowledge about students with learning difficulties and the importance of learning treatment that are appropriate to the needs of children.
Based on observations and interviews, it can be concluded that all schools apply the same learning to all students in the class. In essence, the same learning for all students is inappropriate. Equalization of learning activities is inappropriate because there are many differences between students with special needs and their friends so that it requires teaching materials and practices specifically made [14] .
In addition, support from the school or foundation has an important influence on the course of learning in the classroom. At one school, the teacher realized that students with learning difficulties have difficulties in understanding reading, but this condition is not supported by the awareness of the foundation that each student needs different learning.
Schools play a role in accommodating and responding to the needs of each student [15] . The existence of this role requires schools to be able to accommodate various learning styles and levels of learning, ensure the existence of an appropriate curriculum, organize the organization well and establish relationships with various elements of society [16] . This refers to all elements in the school that must play a role in supporting learning services according to students' needs.
Teacher knowledge and attitudes are the keys to education quality. [17] . In three schools, teachers tended not to know the student's condition in detail and the services that must be provided so that it becomes a problem in applying the right learning. Difficulties experienced by teachers in treating students with special needs are caused by the teacher's lack of knowledge about how to handle and apply needs-based learning.
Based on these results, it can be seen that knowledge influences individual awareness of things. Teacher's knowledge and understanding of learning difficulties can lead to learning services that are appropriate to students' needs [18] .
IV. CONCLUSION
Learning to read comprehension for students with learning difficulties in three elementary schools in the city of Bandung can be proven that it was to be not in accordance with the needs of children. This is based on the lack of knowledge and awareness of teachers regarding the actual condition of reading literal comprehension of students with learning difficulties so that it affects the learning process applied. The teacher in one school realized that students with learning difficulties need special learning treatment, but this is not balanced with support from the foundation to apply learning that is appropriate to students' needs. In other two schools, teachers did not know and understood that every child has different learning needs so that the learning treatment for all students in the class is different. The support of all parties in the school, as well as the improvement of teacher competencies, especially in a pedagogical competency, becomes an important matter so that the learning needs of each child can be well served.
